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Astoria School District- SSA Grant Application 
District ID: 1933 

www.astoria.k12.or.us 
 

Contacts:   Craig Hoppes, Superintendent (choppes@astoriak12.org) (503) 325-6441 
   Melissa Linder, Director of Curriculum and Instruction (mlinder@astoriak12.org) (503) 325-6441 
Plan Summary: (Melissa) 
The Astoria School District is a rural school district on the Oregon Coast, which serves approximately 1900 
students in the city of Astoria, Oregon from grades PreK-12, housed within 5 buildings, Captain Robert Gray 
(PreK/Alternative Education), Astor Elementary (Grades K-2), Lewis and Clark Elementary (Grades 3-5), 
Astoria Middle School (Grades 6-8), and Astoria High School (Grades 9-12). Enrollment has fluctuated from 
1800-2000, over the last 10 years. 
 

 
 
Over the last 5 years, our district has invested time, energy and focus, to really get a better picture of which 
students’ needs we are meeting and where we can improve our ability to serve and support our students, staff, 
and families, so that we can realize the mission of the district: to prepare each and every student for school 
success and success in living a life of purpose and contribution to the greater community.    
 
We started the strategic planning process in 2014, and this has allowed us to systematically and regularly 
collect a broad range of information that help us identify the strengths and needs of our system, have allowed 
us to narrow our priorities and focus, and work to continue to adjust and improve our programs and practices to 
better serve all students.  This information has included:  achievement data (aggregated and disaggregated by 
subgroup) from state and local assessments and markers, a variety of student, staff, and parent input collected 
from surveys, interviews, and focus groups, as well as implementation and behavioral data collected through 
teacher observations, classroom administrative walk-throughs.   As a district, we have developed a set of 
‘indicators’ that we monitor three times a year, to monitor our progress toward our goals.  These indicators 
currently include: 
 

● Regular Attendance 
● Kindergarten Readiness 
● 2nd Grade Reading  
● 5th Grade Math and Reading 

http://www.astoria.k12.or.us/
mailto:choppes@astoriak12.org
mailto:mlinder@astoriak12.org
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● 8th Grade Reading and Algebra Readiness 
● 9th Grade On Track 
● 4 Year Graduation Rates 

 
Revealed Areas of Need: 
Through our Strategic Plan work, we identified district priorities for improvement and have worked each year to 
build capacity among staff and leaders in these areas, through professional learning, collaboration, 
implementation support, program development/design.  In 2019 with the Student Success Act and our efforts 
to draft the next iteration of our Strategic Plan, we were able to gather and analyze current and historical 
student achievement data, feedback from a variety of stakeholders, and implementation data on current district 
efforts and initiatives.  From that analysis, the following needs continue to be of highest priorities for the Astoria 
School District and will be the focus of our plan for our Student Investment Account funding:  
 
Achievement/Opportunity Disparities Teacher Support 
● Increase Reading and Math achievement of K-12 Emerging Bilinguals, long-term English Learners 
● Increase Reading and Math achievement of K-12 Students with Disabilities 
● Increase core academic accessibility and success of Emerging Bilinguals and Students with Disabilities 

in Grades 3-12. 
 
Teacher Support 
● Increase opportunity for professional development and implementation of new/priority instructional 

practices, with emphasis on supporting academic language development and elements of Universal 
Lesson Design which are essential to delivering high-quality instruction to our Emerging Bilinguals and 
Students with Disabilities especially, but which also benefit the instruction for all students. 

● Increase collaborative and coaching opportunities for teachers to analyze student work, refine and 
develop curriculum and common assessments, observe and support each other’s instructional practice. 

 
Parent Engagement/Partnership 
● Increase meaningful engagement of all parents and families, especially those of our traditionally 

underserved populations, as partners in students’ education and academic success. 
● Increase community partnerships that allow us to blend school and community resources in order to 

provide the support necessary for students to access and thrive in our educational system. 
 

Communication 
● Increase the capacity and effectiveness of our communication with students, parents and families, 

especially with our parents with limited English proficiency. 
● Increase positive school connections and partnerships with our most at-risk students and their families 

(students who are chronically absent, students experiencing poverty, students with disabilities, and 
emerging bilingual students). 
 

Social Emotional Learning-Mental Health/Trauma Informed Practice 
● Increase the number of supports and systems within the district to help students grow in their social-

emotional understanding and regulation, self-advocacy, and overall mental health, in order to better 
access their education and reach their academic goals. 
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ASD Community Engagement and Input 
 
Overview  
 
The community engagement provided by ASD focused on the following areas: 
 
Social Service Agencies – District staff invited and met with over 50 social service agency 
representatives from Clatsop County.  Key information collected include: 

● Community Strengths 
● How to address mental/behavioral health needs 
● Addressing disparities in learning with students experiencing poverty 
● Address disparities in learning with special education students 
● Address disparities in learning with students of color 

 
 Parent and Student Empathy Interviews – Over 190 interviews were given to parents and students who 
are historically underserved.   Interviewees were selected based on student data and their alignment to 
focus groups. Interview questions were open-ended and designed to elicit stories. Interview notes were 
recorded in a google form without student names. 
 
Youth Truth Student Surveys – The Youth Truth survey was administered to a total of 1292 students. 
Youth Truth domains include: Engagement, Academic Rigor, Relationships, Culture, Belonging & Peer 
Collaboration, General Health, and Emotional Health. Average answers for these domains were 
compared with the overall average for the school and comparisons can be drawn between races. 
 
Staff – The District provided focus group discussions and an online survey for staff.  The focus groups 
provided insight on what programs and services that are provided students in the area of 
mental/behavior needs and historically underserved students are working and not working.  The online 
survey provided information on program and services that need assistance for students with 
mental/behavior needs and students who are historically underserved. 
 
Self-Assessment  
 
The self-assessment provided by Astoria School District was thorough and well thought out.  The work 
with social service agencies within Clatsop County who provide mental/behavioral health services as 
well as services to historically underserved students was very powerful.  Not only did these groups 
provide valuable insight to the support the school district can provide but the process also gained 
support in valuable partnerships that the District was able to gain through the process. 
 
The empathy interviews with students and parents were valuable.  These interviews were firsthand 
information from students/parents who are dealing with mental health issues and also dealing with 
poverty.  We were able to glean valuable information on the day to day life in school and out of school 
time from parents/students.  This will help as we move forward with strategies to support families. 
 
One area that we will continue to address and make sure happens in the future is small group 
discussions with staff who spend a large amount of time with historically underserved students.  We did 
have consistent meetings with counseling staff and English Language Learner staff, but did not have 
consistent meetings special education staff.  This will occur in the future especially as we monitor and 
make changes to the plan. 
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One barrier the District will continue to address through our plan is to engage parents of historically 
underserved students in their child’s schooling and engagement in school activities that will help 
parents work with their children both from a parenting perspective and school improvement perspective.  
 

What relationships and/or partnerships will you cultivate to improve future engagements? 
 
We are going to work to continue to cultivate our relationships with our parents.  The empathy 
interviews with parents were very valuable and opened up communication with this underserved group 
that we have not had before.  As part of the empathy interviews the District will do follow up interviews 
in the spring or fall based on the discussion we had as part of the initial empathy interviews. 
 
Through the engagement of the social service agencies within Clatsop County, the District was able to 
gain valuable ongoing partnerships that we have not had before.  This includes groups like Clatsop 
Behavioral Healthcare, The Harbor (Women’s Resources Center), law enforcement, Lower Columbia 
Hispanic Council, and the county juvenile department.  Beginning the 2020-2021 school year the 
District will hold monthly meetings with the social service agencies that were part of the group that met 
to continue to work on the partnerships and provide valuable services for our families. 
 
What resources would enhance your engagement efforts?  How can ODE support your 
continuous improvement? 
 
The tool kit that ODE provided was a great resource for the District to help us enhance our engagement 
efforts.  Continue to provide those type of resources.  Please make sure that the strategies provided 
work both in the rural and urban areas of Oregon. 

ODE can support our continuous improvements by continuing to provide resources to the Educational 
Services Districts (ESDs) to help with the engagement efforts.  The NWRESD provided the Astoria 
School District with two different people to help facilitate the engagement process.  It was nice to have 
a third party help with this process especially staff from the NWRESD that had expertise in engagement 
strategies.  The District was able to gain so much more information from our parents, students, and 
community groups based on the NWRESD staff engagement strategies. 

 
The following groups and agencies were engaged in the Student Success Act and Strategic Plan 

✓ Students of color 
✓ Students with disabilities 
✓ Student who are emerging bilingual 
✓ Students navigating poverty and homelessness 
✓ Families of students of color 
✓ Families of students with disabilities 
✓ Families of students who are emerging bilinguals 
✓ Families navigating poverty and homelessness 
✓ Licensed staff  
✓ School Counselors 
✓ Classified staff 
✓ Community Based Organizations, including: 

o Clatsop Behavioral Healthcare 
o CMH Hospital Staff 
o The Harbor (Women’s Resource Center) 



5 

o Astoria Police Department 
o Clatsop County Sheriff Department 
o Clatsop County Health Department 
o Lower Columbia Hispanic Council 
o Clatsop County Juvenile Department 
o Columbia Pacific CCO 

✓ School Board Members 
✓ Budget Committee Members 
✓ Business Community 
✓ Community Leaders 

 
 
Engagement Strategies  

● Surveys to parents and District staff 

● Empathy interviews with parents 

● Empathy interviews with students 

● Community group meetings (2) 

● Focus group discussion with Staff 

● Newsletter articles 

● Social Service Agency forums 

● School Board meetings 

● School Counselor time audits/student barrier survey 

● Youth Truth survey to grades 3 through grade 12 students 

● Small group discussion with staff who work with historically underserved students 

 

Evidence of Engagement  
 
 On the following pages you will find evidence from two of our largest collaborative stakeholder efforts.  

 

ASD Community Partnership Meeting 

The first is the sign in and collaborative work from our Community Partners Meeting on October 15, 
2019, where members from 50 local social service agencies met to identify strengths and areas of 
potential need and collaboration with a focus on our focal family groups. 

ASD Student and Parent Empathy Interviews 

The second is a sampling of some of the responses selected from over 90 parent and 90 student 
empathy interviews that were conducted, specifically focusing on our focal student groups and their 
families. 
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Astoria School District-Community Partners Meeting 
October 15, 2019 
 

Strengths of our Community 
● Students/families have a variety of 

places to find connection/community 

● Enrichment opportunities, art, music 

in schools 

● Tight-knit community that works 

together 

● Relationships already exist between 

many community partners 

● Community is engaged in PreK/Early 

Learning conversation 

● Good community partnerships 

● Old Roots/New Roots 

● Our community cares 

● We are engaged, we care, we are 

courageous 

● We care for one another 

● Diverse, caring, compassionate 

community 

● Environment-Outdoors 

● Great sense of place and identity 

● People live here for generations 

● Courage and Resiliency 

● Passion for Issues 

● Welcoming to Newcomers 

● Caring for Others 

● Even if things don’t programs don't 

make financial sense--we recognize 

they make sense for kids 

● Invested in children’s future 

● Positive citizens who want to make a 

difference 

● Administration and School Board 

know the community and are about 

individuals 

● Seeing whole child needs 

● Care about kids 

● We are green-environmentally 

aware/responsible 

● People partner well to support kids 

● Outdoor activities 

● Creative people
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Problem #1:  We are not addressing students’ behavioral and mental health challenges 
 

 
 

● Stigma 
○ Stigma of Mental Health in community/culturally/society 
○ Perceptions/assumptions around mental health (mental health is for adults, cultural bias around 

mental health) 
○ Need to build understanding around health--to include physical, mental, well-being 
○ Schools focus on reactive and not proactive  
○ Restorative Practices are needed 
○ Service providers needed 

 
● School Capacity 

○ Schools lack capacity (time, staffing, resources, training)Time (not enough) 
○ Mindset-lack of personal/professional responsibility for mental health/SEL/trauma informed 

practice 
○ Too many other mandates 
○ Too many asks on schools 
○ Lack of training 
○ Need more time with kids 
○ Need to  focus on relationship building--smaller classrooms 
○ Schools need mental health staffing 
○ Community lacks service providers (OHP) 

 
● Staff Training (Schools and Agencies Serving Students) 

○ Social Emotional Needs--Staff and Students 
○ Lack of training and skill for students with highest needs 
○ Schools can’t provide wrap-around services to students 
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○ Lack of facilitators to provide needed training 
○ Lack of local resources to provide adequate training (travel, facilitators, providers, funding, time, 

etc) 
 

● Lack of Trauma Informed Practice/Social Emotional Learning 
○ Lack of awareness between mental health/impact of trauma--impact of mental/health and 

trauma being consequenced as ‘problem behaviors’ 
○ Restorative practice needs to be focus-not punitive consequence 
○ There is a disconnect between staff/leadership knowledge and day-to-day practice around 

trauma/mental health 
○ Reduced capacity in mental health system (locally) 
○ Work hours--need to include time for training 
○ Need experience/experienced staff to implement well 

 
● Lack of Safety/Feeling Safe 

○ Ignorance/cultural bias  
○ Students experience lack of emotional safety at school and home 
○ Media/Culture or Focus on School Violence in Society-makes students feel unsafe at school 
○ Social Media/Bullying 
○ School Climate/LGBTQIAT students (out or perceived) experience disproportionate harassment, 

discrimination, and bullying 
 

● Preventative Care 
○ Parents are not supported (0-5 care, childcare, parenting education) 
○ Lack of parent support 
○ Most parents don’t understand the importance of mental health in 0-5 population 
○ Prenatal Mental Health Support is crucial 
○ Schools can’t alleviate impact of poverty or barriers  

 
● Over Focus on Student--Instead of Family 

○ Families and schools must work together 
○ Society focuses on the individual 
○ Family Shame/Parent Training 
○ Barriers to Family Engagement 
○ Lack of Relationships with students/families 
○ Language and Cultural differences 
○ SEL at home 

 
● Breaking Down Silo/Systems Integration 

○ There needs to be support for mental health at home and parental mental health (not in school) 
○ Lack of systems between existing community systems 
○ Competitive funding 
○ Lack of collaboration and commitment-between systems/organizations 
○ Lack of time for professionals-collaboration 
○ Schools are unaware and unpracticed in utilizing supports outside their system 
○ Community supports are not being utilized in schools 
○ Coordination of Care is needed 
○ Schools are not gatekeepers to service providers 
○ Lack of access to providers/care in community 
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Addressing Behavior and Mental Health With SSA 

 
SSA Area 1: Expanded Learning Time 

● Need more time with students to address SEL, Mental Health, and Relationship Building 
 

Possible Partners: NWRESD, Child Welfare, CCC Trio (Marsha Pack) 
 
 
SSA Area 2: Health and Safety 

● Adults need to address discrimination 
● Lack of coordination and commitment between systems 
● Time/resources for adults to address their own trauma 
● Address bullying proactively-not as individual issues 
● Restorative practices 

 
Possible Partners: Juvenile Department (503-325-8601), DHS, The Harbor 
 
SSA Area 3: Well Rounded Education 

● Preventative Care 
● Mental Health/Social Emotional Awareness for All 
● Building relationships with families-not transactional 
● Parenting Education 

 
Possible Partners: DHS(has done family-centered work), CMH (preventative care) 
 
SSA Area 4: More Adults/Class Size 

● Lack of trusted relationships in school 
● Adults don’t have time for training and fidelity to implementation of practices (SEL, Trauma informed) 
● Build capacity in DHS and Mental Health services 

 
Possible Partners:  
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Problem #2:  We are not fully meeting the academic needs of students with special needs. 
 

 
 

● Level the Playing Field to Measure of Success 
○ Current structures/requirements--limit the level of success students with special needs can 

experience 
■ One pathway 
■ Narrow measure of success 

 
● Staff Training and Retention 

○ Trying to meet needs in the classroom can be a challenge (with teacher as only support, hard to 
find assistance for classroom/good match) 

○ High turnover in Special Education 
○ Lack of awareness/understanding between special needs/behavior 
○ Large class sizes make management difficult-how can they also meet such diverse needs 
○ How can schools address needs so that they aren’t a barrier to success? 

 
● Inadequate Facilities 

○ “Pull Out” classrooms can be located in dark, undesirable location in building 
○ Hard to address the range of needs, especially in small schools 

 
● Inadequate Learning Environment 

○ Lack of consistency from ODE 
○ Must address the needs of students--all students learn differently 
○ Too much sitting  
○ Inclusion is more complicated that the classroom where a student sits--how to schools begin to 

address how to be inclusive schools/classrooms 
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○ General public doesn’t often hear/see stories about special education students-lack of 
awareness  

○ There is more to FAPE (Free Appropriate Public Education) than academic needs-other needs 
aren’t addressed 

○ Do we need to look at the identification process? 
○ Academic needs evolve as student develops (age/personality) --how is that information shared 

with team/teachers who work with student? 
 

● Parent Engagement and Support 
○ Parent education/support is needed--about child’s needs, how to advocate for child and be part 

of team/partner in decision making 
○ Special Needs students may also face additional barriers to learning (poverty, foster care, etc.) 

 
● Outdated Federal and State Systems 

○ Lack of local and state resources for schools and parents 
○ A student shouldn’t have to have a diagnosis to get an education plan that will work for them. 
○ The federal system is difficult to navigate and changes with each administration. 

 
 

Addressing Behavior and Mental Health With SSA 
 
SSA Area 1: Expanded Learning Time 

● Inadequate learning environment 
● Parent engagement and support 

 
Possible Partners: DHS (Amy Youngflesh, Alicia Meyers) 
 
SSA Area 2: Health and Safety 

● Inadequate facilities/learning environment 
● Staff Training and Retention 
● Parent Engagement and Support 

 
Possible Partners: DHS (Amy Youngflesh, Alicia Meyers) 
 
SSA Area 3: Well Rounded Education 

● Inadequate Learning Environment 
● Leveling the Playing Field To Measure Success 
● Outdated Federal/State System 
● Staff Retention and Training 
● Parent Engagement and Support 

 
Possible Partners:  
 
SSA Area 4: More Adults/Class Size 

● Inadequate learning environment 
● Staff Training and Retention 
● Outdated Systems 

 
Possible Partners:  
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Problem #3: Data shows academic disparities between students experiencing poverty and/or 
homelessness and their peers 
 

 
 

● Lack of Education/Recognition Around Effects of Poverty/Homelessness 
○ Students/families-often a fear of asking for help 
○ Teachers may lack understanding/awareness 
○ Lack of ability to help kids distracted by problems related to homelessness (housing, food, 

clothing, stability) 
 

● Basic Needs are Not Met 
○ The ‘normal’ is different 
○ High level of fear over having needs met (distraction, cause of dysregulation) 
○ Past/current trauma affects concentration/ability to engage in learning 
○ Hunger 
○ Stable Shelter/Housing 
○ Mobility 
○ Lack of Sleep 
○ Clothing/Equipment 

 
● Limited Community Resources 

○ Housing 
○ Jobs 
○ Education (parents) 
○ Health Care 
○ Child Care 
○ Respite Care 
○ Transportation 
○ Afterschool Care 
○ Tutoring 
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● Lack of PreK/Early Learning 

○ “Gap” begins when students arrive in kindergarten 
○ All students need access to PreK learning experiences before Kindergarten 
○ Need PreK for All 

 
● Students Lack Sense of Belonging/Lack of Access or Opportunity to Participate and Join/Build 

Community 
○ Often move from school to school--limited connection with adults/peers 

 
● Education= One Size Fits All 

○ Policies 
○ Practices 
○ Interventions 
○ After School 
○ Social 
○ Tutoring 

 
Addressing Poverty and Homelessness  

 
Possible Partners:  Christine Rankin (DHS), Susan Pettyman (CCA), Viviana Matthews (CCA), NWRESD, 
CMH,  
 
SSA Area 1: Expanded Learning Time 

● Lack of PreK/Early Learning 
● Lack of Access/Opportunity to Participate Build Community 
● SSA Area 2: Health and Safety 
● Basic Needs Aren’t Met 
● Sense of belonging 
● Limited Community Resources 
● Parentified Children 

 
 
SSA Area 3: Well Rounded Education 

● One Size Fits All Education 
● Lack of Awareness/Recognition of Effects of Homelessness/poverty (trauma informed) 
● Sense of belonging 

 
SSA Area 4: More Adults/Class Size 

● Lack of access or opportunity to participate and join/build community 
● Parentified Children 
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Problem #4: Data shows access and academic disparities between white students and 
students of color 
 

 
 

● Lack of Diversity in Representation (Decision Makers, Educators, Service Providers) 
○ Lack of leaders who represent students of color 
○ Staff should mirror student population 
○ Lack of spanish-speaking educators/staff 

 
● Two-Way Communication Built Into System 

○ All programs/materials available in home language 
○ Language is a barrier to full engagement in education for students and parents 
○ How does the translation of materials just become part of what we do 

 
● Culturally Responsive Curriculum 

○ Curriculum does not address or value multiple perspectives 
○ Curriculum does not always positively connect with students’ culture 

 
● Barriers to Participation 

○ Fees/costs 
○ Transportation 
○ Time of Day/Schedule of Events 

 
● Lack of Community/Staff Understanding-Systemic Racism, Bias, Privilege 

○ Implicit bias-decision makers, educators, those who work with students and families 
○ Students of color is not just EL and not synonymous with EL 

 
● Culturally Sustaining/Responsive Instruction 

○ Lack of training is CRI for teachers/staff 
○ No requirement for PD for teachers around Culturally Responsive Practice 
○ Teachers lack understanding of students’ culture or how to incorporate into instruction so 

students see themselves in their learning 
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● System does not consistently engage and  include parent voice/partnership 

○ Students/families of color’s voices are not included in the conversation 
○ Decision makers-lack awareness of reality/barriers/goals and values for  our students/families of 

color 
○ Family Engagement is Needed 

 
● System does not recognize or celebrate culture of students of color 

○ System needs process to better connect with communities of color 
○ Celebrate and sustain/honor culture of students’ of color 

Addressing Needs of Students of Color 
SSA Area 1: Expanded Learning Time 

● System to Engage Families As Partners 
● Remove barriers to families and students (schedule of activities, fees, sports, advanced 

coursework,etc) 
 

Possible Partners:  LCHC (Maritza Romero) 
 
SSA Area 2: Health and Safety 

● Lack of Community Understanding 
● Acknowledge and Celebrate Culture 
● Transportation Supports 

 
Possible Partners:  LCHC (Maritza Romero), Jeff Hazen (Sunset Empire Transportation) 
 
SSA Area 3: Well Rounded Education 

● Diverse representation 
● Communication/Language 
● Culturally Responsive Instruction and Curriculum 

 
Possible Partners:  LCHC (Maritza Romero), NWRESD 
SSA Area 4: More Adults/Class Size 

● Diverse representation 
● Communication/Language 
● Culturally Responsive Instruction and Curriculum 

 
Possible Partners:  LCHC (Maritza Romero), NWRESD 
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ASD Student and Parent Empathy Interviews--Representative Responses 
 

Sampling Student Empathy Interviews-Elementary: 
 Interview #1 Interview #2 Interview #3 Interview #4 

Tell me about one of 
your best days at 
school. 

“When I first got here. It was 
really exciting. I was shy but 
when I met Hudson, it felt a little 
better. It felt better because I 
had a friend. I am still friends 
with her. Last year I kind of 
broke up with her. I probably 
didn’t give her enough space. 
 
There was another day when I 
got to be the line leader. It felt 
really good because I got to 
lead everyone. I felt like a 
teacher. “ 

Last Friday, we started learning 
multiplication. I liked going on a 
field trip, we got to make a 
movie.   

First day of school is always 
exciting getting to see old 
friends and make new ones. I 
am a big fan of math.  

It was at another school. It was the last day 
of school and we had a special assembly to 
say bye.  2nd graders had to give a speech. 
I was scared to speak. But then a disco ball 
came out and we had a dance party.  It was 
in Washington.  

What makes you 
excited to come to 
school? 

 I like learning new things, 
seeing friends. My sister told 
me about enrichments so I am 
excited about that.   

Seeing friends, coming to calm 
room 

To learn something new. I really like my 
teacher. Every teacher here is really nice, 
basketball is fun. School is calmer at home 
my sister is already there and the music is 
loud. I have to shut my door for peace at 
home 

Tell me about a bad 
day you’ve had at 
school. 

 C did this thing. She made a 
rumor I kicked her when I didn’t. 
But she told everyone I did.  

No Bad days.  Some sad days: 
because I cleaned out my room 
we might get a trailer. 

playing Dr dodgeball, we slipped on each 
other tripped over the ball and his “teeth got 
cracked.” I thought I was in trouble.  Other 
time was when I got hit eye by a dodgeball 
and ran into C. My mouth hit his head.  It 
hurt me and him.  “It was my fault” *** My 
sister also got hurt once it was at the park 
playground. She fell and hurt her arm. Mom 
was in the car playing on her phone and not 
paying attention.  I had to go for help. 
Another nice lady helped me 

What sometimes 
gets in the way of 
coming to school? 

 When I get sick or hurt.  I hurt 
myself chopping wood.  I am 
excited to do dance, tap and 
tumbling on Mondays after 
school.  

Brother has a hard time getting 
ready. I live next to middle 
school so I wake up to loud 
traffic and it is hard to get up.  

Waking up early at 6 am to get to the bus on 
time.  I don’t like people waking me up. Late 
for the bus. Loud noises on the bus bother 
me. Ms. Betty’s music is not my type. 3rd 
graders scream.  

What is it like to 
come back to school 
after being absent? 

 It is not fun b/c you have a lot to 
make up. Lot of math.  

Nice getting to see friends 
again. 

Feels kind of weird. I missed a week last 
year. 2 days so far this year.  
 

Think of a day you 
didn’t come to 
school - what was 
that day like? What 
did you do? 

  I was really sick with a fever- 
mom made me take a cold bath 
or shower.  If I have a cold 
mom makes me take a hot 
bath.  

When sick at dad’s he let me 
play Xbox. Mom and I watch 
videos on her iPod. Or I write or 
talk to mom.  

Stay home with my brother but he moved 
out 2 weeks ago. Mom and dad are at work 
sometimes I am alone. Mom takes the day 
off when I am sick. I watch TV and eat 
dinner in my room (when sick).  
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Sampling Student Empathy Interviews-Middle School: 
 Interview #1 Interview #2 Interview #3 Interview #4 

Tell me one great 
experience you had in 
school. What was it? 
Why was it great? How 
did you feel? Tell me 
more. 

Making friends at school and 
being welcomed in to a group. 
It was nice they accepted me. I 
spend time with my group of 
friends at lunch time and also 
hang out after school. It felt 
good because actually a lot of 
other people didn’t accept me. 

One time in Mr. Hensley’s 
class he forgot to grade my 
test for a while. It gave me 
more time to do other work 
and get caught up. I didn’t 
have to worry. I was happy. 

Getting to hang out with 
friends at school is what I like 
best. The school carnival was 
a lot of fun, with activities and 
free time. You could hang out 
with the friends you wanted to 
and we didn’t have to do 
school work. 

Mr. Thompson’s art class. You 
get to do art and sometimes he 
plays music. Today, I had free 
choice on what to art to do 
because I was gone and the 
other students were already 
started on a project. In art, I 
feel like I don’t have to worry 
about anything-my friends 
have a lot of drauma, so it’s a 
nice break. 

Tell me about a day you 
didn’t want to come to 
school. What was going 
on? What did it feel 
like? Tell me more. 

Sometimes on Monday I’m 
tired and don’t want to go to 
school. Last year there were 
days I didn’t want to go to 
school because I was bullied. It 
made me feel anxious, have 
anxiety and depression, even 
suicidal thoughts. Now I’m 
taking medication and it helps. 
Most days I want to come to 
school. 

Today I didn’t want to come to 
school. My family is going to 
have to move soon. A lot on 
my mind. We have to move to 
a campground. 

This year is really good, but 
last year I had some times 
where I didn’t want to come to 
school. People were bullying 
me (name calling and 
spreading rumors). They were 
not nice and I was really upset. 
I had to be pulled out of school 
early one day. 

On quiz or test days, I don’t 
like to come to school. It 
makes me feel anxious when I 
have to do quizzes. 

What is something in 
your life-inside or 
outside of school- that 
makes you happy? 

Going online and talking to 
friends makes me happy. 
People don’t judge me online. 
Also, I don’t like how much 
homework people give. I get 
anxiety over it and my grades. 
There should be less 
homework. 

Playing with friends and being 
able to go outside. We play 
games and talk. 

I really like hanging out with 
friends, having quality time. I 
like being able to go places 
with them. 

Friends and Family. I like to 
joke around with my family. 
With my friends we do role 
plays from a show we all 
watch-My Street. We have 
different characters we play. 

     

 Interview #5 Interview #6 Interview #7 Interview #8 

Tell me one great 
experience you had in 
school. What was it? 
Why was it great? How 
did you feel? Tell me 
more. 

I really like soccer class. It’s 
the only class I look forward to. 
I play soccer and am good at it. 
I love it and a lot of the 
students like me and want me 
to be on their team because 
I’m god. I like interacting with 
the different grades. The 6th 
graders are fun. 

Going to PE in middle school 
is great. I like it better here 
than L & C. In class, you get 
to play indoor soccer and go 
on the track to play football. 
I’m not sure how it makes me 
feel. 

English class with Mrs. Martin. 
Practicing English helps me 
alot. Sometimes she takes us 
for walks outside. It makes me 
feel good and happy. 

I like my math class with Mr. 
Blacker. He is really nice, the 
math is not too hard, but also 
challenging. I get along with all 
the students in the class too. It 
makes me happy. 

Tell me about a day you 
didn’t want to come to 
school. What was going 
on? What did it feel 
like? Tell me more. 

The first day of school I didn’t 
want to come. I was new and 
it’s middle school. I was 
nervous. Other days I just don’t 
like to get up in the morning. 
I’m tired and don’t sleep well. 
It’s hard to get up. 

When I was sick, I didn’t want 
to come to school and spread 
it to other people. 

Sometimes I don’t get up and I 
miss the bus. This makes me 
feel sad. 

Never, I always want to come 
to school. 

What is something in 
your life-inside or 
outside of school- that 
makes you happy? 

Skateboarding-it helps me with 
my foot work. Usually I sit and 
chill, but if it’s soccer or 
skateboarding I’m going to do 
it. 

Martial arts makes me happy. 
My uncle will teach me at 
home in the backyard. I can 
protect my sister and it’s fun to 
do. 

Outside of school being with 
family and inside of school 
learning new things. 

It makes me happy to hang out 
with friends; going to the park, 
my house, ice cream, movies 
ect… 
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Sampling Student Empathy Interviews-High School-9th Grade: 
 Successes Struggles Future Other 

Student 1 

Has all A's and B's right now. He 
is trying(and committed to trying) 
for the first time since 5th grade. 
Said he stopped trying in middle 
school because he was bored 
and didn't like his teachers. 

Doesn't have friends in his 
classes and finds every class 
boring. Gets easily distracted 
because of this. 

Wants to be a pro baseball 
player and go to Oregon State for 
their baseball program. 

Gets bored easily and says he 
doesn't like any part of school 
except for PE. 

Student 2 

He is doing really well and 
working hard in his classes. 
Going to start working with a pro 
trainer. He tries to respect and be 
kind to everyone and like HS 
more than MS. 

Has a D in math and doesn't 
understand why. Has been 
getting easily upset with another 
student who is being "fake". 

Wants to be a vet and get a full 
ride to college. 

Wants to make JV basketball. 

Student 3 

Biggest highlight is his teachers 
calling him the right name. Glad 
he can take classes he likes, 
especially orchestra. Looking 
forward to orchestra concert. 

Struggled with how many people 
are in HS, especially older 
people. He says HS is a lot 
harder than MS with the 
environment and socially. 

Wants to get a viola scholarship. Has a hard time fitting in. 

Student 4 

Only has one F - in algebra. 
Feels that, despite all of his 
home struggles, he is doing well 
in school. 

Got a concussion during his 
game and got in trouble for 
talking back and cursing at his 
coaches. Now he can only do 
limited work and has a hard time 
focusing or remembering 
anything. Should go away within 
the next few weeks. 

Wants to be a professional 
rapper. Or football player. Or 
mechanic. 

Family life is a struggle and lives 
with grandma because dad 
passed away a few years ago 
and mom is in jail. Easily 
angered. 

Student 5 

Couldn't think of any highlights to 
her HS, except that she is doing 

okay in classes. 

Transferred from Warrenton 
schools cause she thought 

Astoria would be better/different 
but she says its the same and 

people are all the same and she 
gets bored here cause nothing 

exciting happens. 

Wants to be a minerologist and 
go to college in Canada. 

Doesn't like "when teachers care" 
and when they approach her 

about her grades or what she is 
struggling on in class. 

Student 6 

Likes the freedom of breaks and 
teachers are more relaxed. Feels 

he is having a fun time in HS. 

Has never liked math and is 
finding it hard to do his HW, after 
practice he is tired and just falls 

asleep. 

Wants to be a police officer and 
FBI detective. 

Dad has never been in his life. 
Lives with mom and step dad. 

Close to his step dad. 

Student 7 

Really likes the added 
accountability in HS and trust of 
teachers/staff. Feels he is trusted 
w/o so much parent or teacher 
supervision. 

Gets sick easily and had strep 
and barking cough for most of 

semester. 

Wants to be mechanical engineer 
and/or photographer 

Very passionate about video 
games and photography. 

Student 8 

Knows a lot of people in the 
school, especially upper 

classman because of his brother. 
Was really excited to find 

success with snowboarding...in 
school he feels he is being more 
successful in math except tests. 

Hates that he has to sit and not 
talk and work for so long, 

especially Wednesdays without 
PE. His week absence made him 

behind in French and he felt 
really frustrated when he 

returned. 

Mechanical Engineer Moved a lot. Lived in Cali/LV 
most of his life. Parents divorced 
so he lives with mom. Looks up 

to his older brother. 
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Sampling Parent Empathy Interviews-District Wide: 
 Interview #1 Interview #2 Interview #3 Interview #4 

What is your child most 
excited aobut going to 
school 

Friends/good teachers -These 
teachers here don’t teach to 
different learners - it is the same 
way 

Math and Enrichment classes in 
the elementary schools 

Socializing and Friends Friends - My child knows school 
is important. He wants to be a 
game developer 

What sometimes gets in 
the way of your child 
going to school? 

Sick or school testing - too much 
testing 

I live in Warrenton - There is no 
bus - Sometimes I had a hard 
time getting to school on time. 

Bullying has been bad for the 
last two years. My child is 
different - LQBT - but has a hard 
time identifying with one group. 
Last year was worse as he came 
home everyday crying - this year 
seems better but still comes 
home upset.The admin knows 
the problems and they have 
been trying 

Sickness but not often - also Dr. 
Appointments 

Do you feel welcome as 
a partner at your child's 
school 

Yes - better this year then in 
other schools. 

Teachers - yes sometimes not 
with the office staff especially 
when they are busy. They often 
times seem to be in a hurry. 

Yes to the teachers But not all 
take my child's situation 
seriously. 

Very welcome 

 
 Interview #5 Interview #6 Interview #7 Interview #8 

What is your child most 
excited aobut going to 
school 

Before Middle school, he was 
excited to learn and feel needed 
and helpful. He likes to feel 
needed. His teachers all had 
positive things to say and he 
loved his teachers. 

Always excited for school.He 
loves HS and how different it is 
from middle school like he can 
wear his hat and little things. He 
loves his teachers and has a 
social life at school. Will often 
say "I want to be like ____ and 
have more friends" 

Friends and recess - my child is 
very social and enjoys being with 
her friends 

I don't know. What he does love 
the best is the Library, library 
activities, recess, freetime. 
Things like speech or 
handwriting are not going to be 
things he does talk about. He 
seems excited to be at school. 
Loves the library 
 
Seems comfortable with 
TEACHER. Very few outburst. 
Changes in routine are difficult. 
Classroom has consistent 
schedule. 

What sometimes gets in 
the way of your child 
going to school? 

Ever since MS, he started to 
dread school. He moved, school 
got harder, and his parents went 
through a divorce. They fight with 
him every morning to go to 
school. Have discussed online 
school. 

Mom can't remember a time he 
didn't want to go to school. After 
school though, he usually say 
"same thing as every other day, 
we do the same things every 
day" in response to learn 
something new? 

My child has good attendance. 
Sometimes social problems that 
she brings home, but I am not 
sure if she has missed any 
school because of the social 
problems. 

Does not want to stop what he's 
doing at home waiting for the 
bus/van. Routines at home. Does 
not want to transition. But once 
transitioned he does well. 
It is far away. May not be forever. 
Goes to OT therapy weekly. 

Do you feel welcome as 
a partner at your child's 
school 
 
Or  
 
What is the best kind of 
support we could offer? 
(AHS) 

Help him feel needed and like he 
can be helpful. Take his problem 
step by step and approach 
lightly. Send teacher emails, 
how-to parentvue and fisher's 
google classroom. Put him in 
"easier" classes that he is 
interested in and likes. 

Mom wants a parent teacher 
waylan meeting soon so "we're 
all on the same page for his 
support and needs". He has 
always been a slower learner 
and he needs more support with 
the work in his classes. 

Yes - Always have I can honestly say that I know the 
secretary and principal. good 
communication through notes and 
phone calls. Feels confident that 
she know what is going on at 
school. Especially true when son 
does not communicate  
Seeing progress in speech. feels 
that she can self advocate and will 
reach out if she has concerns 
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Strategies and Activities for Engaging Focal Student Populations & Families 
 
 
Strategies for Engaging Focal Student Populations and their Families 
 
The second core belief in Astoria School District, second only to our belief that each and every student will learn, is 
that, “Students, staff, families and community members are essential partners in realizing our educational vision.”  
We are lucky that we have very positive and collaborative partnerships with many families, but we also know that 
the voices of the families whose needs we really need to understand are often those who aren’t always represented 
as strongly in our ongoing dialogue with our partners. Therefore, we knew we needed a strategy that would provide 
us with better opportunity to connect with and uncover the needs of our most underserved families.  Therefore, our 
first strategy to gain this important stakeholder feedback was that we would be intentional in approaching our focal 
student populations and their parents first in our conducting of empathy interviews. Our second strategy was to 
leverage our community partner organizations, with an emphasis on strategically inviting those who have the most 
impact with our focal populations. Our theory of action is for this was that if we could engage the students and 
families in our focal populations and the agencies that serve them directly, we will have a better understanding of 
the specific needs that exist in our schools and community, and can develop specific programs and supports to 
remove barriers that may exist to student success. 
 
The first activity the district executed was to organize and provide a collaborative community forum opportunity for 
all social service agencies within Clatsop County.  Members from the district our local agencies met for a  three 
hour meeting to try to uncover trends and needs within our focal population and to provide insight on what could be  
inhibiting students’ access to services both from the community and from the school district.  The agencies that 
attended work with students and families from all focal groups within our community.  This strategy leveraged 
partner organizations and reaffirmed existing networks.  At the conclusion of the social service meeting entities 
involved were asked to commit to partnering with the school district in the different needs that were prioritized.  In 
addition, at the final input session that the District completed to gain recommendations on the SSA plan all the 
social service agencies were invited to that meeting to provide their insight to the strategies that were selected and 
how their agency could be impacted or partnered with. 

The second activity that proved to be very informative and valuable was conducting empathy interviews, with an 
emphasis on connecting specifically with the students and families considered historically underserved within the 
district, including parents and students with limited English proficiency, students with disabilities and their families, 
students who were chronically absent and those experiencing poverty.  This specific strategy was specifically used 
to open up communication channels with parents and students directly as well as to create ongoing engagement 
plans to continue to work with historically underserved students.  Individual interviews were given to over 90 
students and 90 parents with all interviews done individually by school staff.  The interviews were open ended 
questions that specifically asked questions about engagement in school activities, school culture, relationships with 
school staff, and potential barriers to school attendance and success.  All data was shared in a google document 
with names extracted from the document. 

 
 
Strategies and Activities for Engaging Staff 
 
In addition to the core belief that, “Students, staff, families and community members are essential partners in 
realizing our educational vision.”  In Astoria School District, another vital belief is that. “Working in professional and 
collaborative teams allows us to make the greatest impact on student learning.”  We work very hard to work 
collaboratively with our staff and to include staff voice in the decision making process of our work. It is not uncommon 
for us to meet with staff to seek feedback and input in large and small groups throughout the year, and to collect 
input via survey and questionnaire. To collect feedback and input from our staff, as it directly relates to the needs 
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of our students,  our first strategy was to develop and implement an in-person communication and engagement 
plan to provide multiple opportunities for staff to learn about the intention of the Student Success Act, seek 
clarification, and provide staff voice in the plan development process. Our second strategy was to provide multiple 
opportunities to directly solicit open-ended staff input on the strengths and areas of growth or need as it pertains to 
our students’ physical, mental, and emotional health, and meeting the needs of our underserved student 
populations. Our theory of action is for this was that if we could engage our staff who work with our students directly 
in collaborative conversation, it will allow us to better uncover staff and student needs and to develop plan priorities 
that support staff in their role in student success within the classroom and school environment. 
 
Staff Communication and Engagement Plan 
 
The first activity the district completed was to develop a written plan that would allow us to provide consistent and 
transparent communication with staff and engage them in the Student Success Act Process.  This included overview 
presentations at each school for all staff about the Student Success Act.  This was done in individual staff meetings 
as well as small group discussions through Professional Learning Community team meetings. As part of this 
presentation, staff were presented with historic district achievement data, which included disaggregated data of our 
historically underserved students.  This was followed by whole group and small group discussion to solicit a 
brainstorm of ideas of that staff felt would best support student learning based on the guidelines of the Student 
Success Act.  The second phase communication plan included other strategies to engage staff feedback and to 
provide updates which included staff surveys (online and paper/pencil) and small group discussions with selected 
small groups of staff, including our Special Education Staff, certified and classified staff serving our Emerging 
Bilingual students, and those who directly serve our students in most need of academic or behavioral interventions.   
As part of the communication plan, District leadership will continue to plan to meet with staff to first share the overall 
plans for the Student Success Act and Student Investment Account and provide semi-annual updates of data related 
to specific measures as part of the Student Success Act.  As the District continues to develop our plan and make 
necessary changes District staff will have the opportunity for input. 
 
The second activity provided staff included two focus groups sessions for all staff members. This activity was used 
to allow staff members to build on a discussion with other people within the group.  Specifically the discussion 
included: 
 

●  What programs, initiatives, or efforts are currently in place in Astoria School District effectively support students' 
mental, physical, and emotional health? 
 

●  When looking at the programs, initiatives, or efforts that are currently in place in Astoria School District to 
support students' mental, physical, and emotional health--what/how could it be improved? 
 

●  What programs, initiatives, or efforts are currently in place in Astoria School District that have made a positive 
impact in eliminating disparities or improving the achievement and success of our Historically Underserved 
students? 
 

● When looking at the programs, initiatives, or efforts that are currently in place in Astoria School District to close 
the disparities that exist within our Historically Underserved students, where can we improve? 

 
The second activity also included District level staff meeting with small groups of staff members who work a majority 
of their time with historically underserved students or directly work with students with mental or behavioral needs.  
These small group discussions included separate groups for counselors, literacy leaders, ELL staff, and nurses.  
This activity was used to provide insights on strategies and programs that are working that help show both emotional 
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and academic growth in and what barriers are in place to that are inhibiting historically underserved students from 
progressing both in with emotional and behavioral needs and academic progress. 
 
Collecting and Using Input  
We were thankful to already have a system in place to look at our student achievement data, both as a cohort and 
disaggregated by focal populations.  This data review and analysis system, make it easy to revisit our data and to 
identify trends in achievement amongst our groups. Using this quantitative trend data, the district leadership held a 
series of brainstorming sessions, where we worked to make potential connections between elevated trends, or to 
develop ideas around how we could duplicate or expand current practices that our data suggests are having a 
positive impact on student success to other groups within the district. 
 
With a variety of qualitative data to evaluate, we worked to develop several strategies that allowed us to elevate 
‘themes’ within our data, to hopefully be able to identify specific areas of need within the district that our plan could 
begin to address.  Our team worked together within the district with a data specialist to review the data and identify 
central themes across sources.  In addition, we contracted with an external data analyst to review student interview 
and survey data and to help us break it down and extract overlapping themes and exposed needs. 
 
After elevating themes in both our qualitative and quantitative data, we identified six areas of work that all of our 
data sources supported:  

● Internal and External Barriers to Regular Attendance For Students/Families 
● Increased Social Emotional Learning and Wellness For Students 
● District/School Climate and Positive Relationship Development 
● Adult: Student Ratios and Engaging Students in the Classroom 
● Implementation of Quality Instructional Practices and Professional Learning and Support 
● Supporting and Partnering With Families 
● Building Positive Social Student Relationships 

 
Part IV: Data Analysis 

 
The following data sources were used in the decision making process: 

● Astoria School District Strategic Plan Indicator Data, 2014-Present;  Includes: Chronic Attendance, 
Kindergarten Readiness, 2nd Grade Reading, 5th Grade Reading & Math, 8th Grade Reading and Algebra 
Readiness, 9th Grade On Track, 4 Year Graduation rate by cohort and disaggregated by Emerging Bilinguals, 
Students with Disabilities, Students experiencing Poverty. 

● Student Empathy Interview Data – 90 Students, individual responses and collection themes by 
school, and disaggregated by Emerging Bilinguals, Students with Disabilities, Students experiencing 
Poverty. 

● Parent Empathy Interview Data – 90 Parents individual responses and collection themes by school, 
and disaggregated by Emerging Bilinguals, Students with Disabilities, Students experiencing Poverty. 

● Input and Feedback from ASD Community Partners Meeting - Asset and Barrier in Services Data in 
the areas of Mental/Emotional Health, Services to Students with Disabilities and their families, 
Emerging Bilingual Students and their families, Student in Foster Care, Students experiencing 
Homelessness, and Students and Families experiencing poverty. 

● Youth Truth Student Culture Survey Data, Students Grades 3-12  
Survey data includes grade level student perception data about  

o Experiences in the school and interactions with teachers and peers 
o Engagement in school 
o Rigor of coursework 
o Preparedness for the Future 
o Mental and physical Health 
o Sense of Belonging  
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● Oregon Healthy Teen Survey Results – Grade level and school level data on teens perceptions and 
experiences around: 

o tobacco, alcohol and other drug use and access to substances 
o physical activity, nutrition and body weight 
o sexual risk behaviors that can result in HIV infection, other sexually transmitted 

diseases, and unintended pregnancies 
o mental health concerns such as suicidal ideation, depression, harassment, and body 

image 
o behaviors that may result in intentional (violence and suicide) and unintentional injury 

(motor vehicle crashes), 
o health care access, use of school-based health centers, and screening for conditions 

such as asthma 
o basic demographics. 

● Counselor Time Audit/Student Barrier Data Collection – Trend data by school about counselor time 
allocation, mental and social emotional health needs of students and families. 

● Student Success Act Staff Survey Data- open ended feedback from staff about strengths and 
perceived needs in the area of Mental/Physical/Social Emotional Health, Students with Disabilities, 
Emerging Bilinguals, and Students Experiencing Poverty and Homelessness.  

● ASD Parent Perception Survey Data– Includes targeted and open ended responses from 266 
parents/guardians out of 1310 households, around the topics of school climate, attendance, 
partnerships and communication with school staff, accessibility, and well-rounded educational 
programs,  
 

● Data Collected from Certified and Classified FOCUS GROUP Sessions- open ended feedback from staff 
about strengths and perceived needs in the area of Mental/Physical/Social Emotional Health, Students with 
Disabilities, Emerging Bilinguals, and Students Experiencing Poverty and Homelessness.  

 
Part V: SIA PLAN  

 
Astoria School District-Student Investment Account Outcomes 

Outcome 1:  Students at all levels experience an improved sense of belonging, value and safety, improved 
attitudes toward self, peers and adults, and ability to manage stress and/or seek support from others. 

Outcome 2: All staff incorporate strategies to support diverse learners through Culturally Responsive 
classroom practices, the integration of Social Emotional Learning, and by incorporating Language Scaffolds 
and Supports as a part of daily instructional practice, as evidenced by classroom walkthroughs. 

Outcome 3: A focus on district-wide professional learning, teacher collaboration and support, increase staff 
capacity and confidence in their ability meet the diverse social, emotional, and academic needs of our 
students. 

Outcome 4:  Parents and families experience improved connection, communication, partnerships school staff,  
and ability fully access and participate in their child’s education. 

 Outcome 5:  Astoria School District regularly uses, analyzes, and reviews learning and climate data to 
improve working and learning outcomes and conditions for all students with an equity lens at every level. 

 Outcome 6: Astoria School District staff will work collaboratively to engage in the work necessary to carry out 
the vision of the Astoria School District: Every student acquires the knowledge and skills they need to 
successfully and confidently transition through each level of our learning community.  Our students emerge as 
engaged life-long learners and citizens of a greater community, fully prepared for the demands of life as a 
result of our comprehensive academic program.  
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 Strategy #1:  Develop and implement a comprehensive, multi-tiered system of 
supports for Social/Emotional Learning and Mental Health for all students in grades 
PreK-12. 

#1: If we explicitly teach and embed social-emotional learning throughout our core program for all students, 
then students will experience improved social-emotional wellbeing, attitudes toward self, students, staff, and 
school, and improved social behaviors, and students experience an improved sense of belonging, value and 
safety, improved attitudes toward self, peers and adults, and ability to manage stress and/or seek support 
from others. 

 #2: If we increase our capacity to support social emotional needs and incorporate trauma informed practices 
within our classrooms, then our students will feel more supported and connected, increase their self-
regulation skills, which will results in a decrease interrupted learning and increase students’ sense of 
belonging, value and safety, improved attitudes toward self, peers and adults, and ability to manage stress 
and/or seek support from others. 

 #3: If we increase school counseling capacity, then we can provide the staffing necessary to work with 
students, families, administrators, and community partners to develop a preventive and comprehensive PreK-
12 school counseling program which includes early warning systems for identifying students who may be 
engaging in harmful or risky behaviors and developmentally appropriate, culturally sensitive interventions and 
supports addressing those behaviors, then we can begin to address and support social-emotional and mental 
health needs allowing students to experience a greater sense of belonging, value and safety, improved 
attitudes toward self, peers and adults, and ability to manage stress and/or seek support from others, which 
will lead to increased academic success. 

 #4: If we develop and implement a K-12 system to regularly review data, especially around student behavior 
and discipline, then we will develop capacity to respond proactively to student behavior needs K-12, design, 
implement and provide high-quality Tier II and Tier III behavior interventions, examine our disciplinary 
practices with an equity lens  and increase staff capacity and confidence in their ability meet the diverse 
social, emotional, and academic needs of our students and improve outcomes for students. 

#5: If we develop a system to regularly seek feedback and data from our students about their experiences at 
school, social/emotional and mental health, then our staff will be able to monitor and adapt responsively which 
will increase staff capacity and confidence in their ability meet the diverse social, emotional, and academic 
needs of our students and improve outcomes for students. 

Activities that will support Strategy #1  

 Activity 1.1: Hire District Social Emotional Learning (SEL) Coach  
           Person or Team Responsible for Activity 1.1-Superintendent 
                           Measures of Evidence for Activity 1.1 (for years 2020-21, 2021-22 and 2022-23) 

● Materials from Summer and Quarterly SEL Coach Training  
● Notes/Minutes from Monthly Behavior Meetings from each school 
● K-12 SEL Curriculum Maps, Unit and Lesson Plans 
● Classroom observational data 
● Copies of materials from staff training 

  Activity 1.2: PreK-12 Social Emotional Learning (SEL) Program, Staff Training, Teacher and Student Materials, and  
Staff Support  
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           Person or Team Responsible for Activity 1.2-Superintendent 
                           Measures of Evidence for Activity 1.2 (for years 2020-21, 2021-22 and 2022-23) 

● Materials and Sign In Sheets from School Wide SEL Training  
● Notes/Minutes from Monthly Behavior Meetings from each school 
● K-12 SEL Curriculum Maps, Unit and Lesson Plans 
● Classroom observational data 

  Activity 1.3: Development of PreK-12 Comprehensive Counseling Framework and Addition of 
Certified Counseling Staff, Grades K-8.  

          Person or Team Responsible for Activity 1.3-Superintendent, Building Principals 
                         Measures of Evidence for Activity 1.3 (for years 2020-21, 2021-22 and 2022-23) 

● Comprehensive Counseling Framework 

Strategy #2:  Ensure that students have access to instructional practices,  standards-based 
curriculum,  and instructional materials that integrate respectful consideration of culture, 
disability, race, gender, and language with equitable learning supports and opportunities, by 
providing ongoing professional learning, collaboration, support, resources and instructional 
leadership for staff at all levels. 

 #1: If we provide the opportunity for continuous learning, professional reflection and growth, paired with 
instructional support and resources, then our staff will grow in their confidence and ability to incorporate 
culturally responsive and differentiated academic supports into daily instruction, we will increase staff capacity 
and confidence in their ability meet the diverse social, emotional, and academic needs of our students and 
improve outcomes for students, and our  students will experience higher levels of engagement, learning,  and 
success. 

#2: If we develop a framework to provide designated time for teachers within the school day to work 
collaboratively, then our teachers will have the opportunity to meet regularly to plan and incorporate culturally 
responsive teaching practices and academic language development strategies into curriculum and daily 
practice,  use student learning data to improve core academic and social-emotional instruction for all students, 
plan and monitor interventions for our students with the most need, we will increase staff capacity and 
confidence in their ability meet the diverse social, emotional, and academic needs of our students and improve 
outcomes for students.increase staff capacity and confidence in their ability meet the diverse social, emotional, 
and academic needs of our students and improve outcomes for students, and we will see improvement in our 
ability to best serve all students in our core program and higher levels of engagement and achievement for our 
students in our historically underserved groups. 

#3: If we pair professional learning with instructional coaching for teachers, then teachers will experience the 
support and encouragement that will allow them to develop the capacity to incorporate a culturally responsive 
curriculum and set of classroom practices that will result in increase staff capacity and confidence in their 
ability meet the diverse social, emotional, and academic needs of our students and improve outcomes for 
students. 

#4: If our students have access to libraries filled with culturally diverse, relevant, and engaging materials that 
offer them both a window and a mirror, then they will see more relevance and engage more deeply in their 
learning and will experience higher levels of success.  
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Specific Activities that will support Strategy #2  

Activity 2.1 Provide all K-12 students with access to a school library, filled with inclusive and culturally 
diverse materials and resources that will meet the needs of our students with our students of highest 
need and strengthen their learning and connection to other adults beyond their classroom. 

 Person or Team Responsible for Activity 2.1 -Superintendent 
                            Measures of Evidence for Activity 1.1 (for years 2020-21, 2021-22 and 2022-23) 

●  Documentation related to the surplus of outdated, irrelevant, and/or inaccurate library 
materials. 

● Documentation related to the purchase of  current, engaging, and culturally inclusive 
library materials. 

● Updated district policy around the weeding and purchasing of library materials. 
● Elementary and Middle School master schedules that illustrate increased access to 

library services and lessons. 
● Circulation records from each library. 

 

Activity 2.2 Hire 1.0 FTE Library Assistant and expand existing library assistant positions at each 
school to 1.0 FTE position. 

    Person or Team Responsible for Activity 2.2 -Superintendent 
                            Measures of Evidence for Activity 2.2 (for years 2020-21, 2021-22 and 2022-23) 

●  Updated Job Description-School Library Assistant 
● Artifacts from monthly K-12 School Library collaborative team meetings (agendas, 

instructional materials, communication, etc.) 
 

Activity 2.3 Hire 3.0 FTE ELD Teacher/Language Coaches to meet the needs of K-12 Emerging 
Bilinguals, Ever-ELs, and to help build academic language support capacity across grade-levels and 
content area classrooms. 
    Person or Team Responsible for Activity 2.3 -Curriculum Director 
                            Measures of Evidence for Activity 2.3 (for years 2020-21, 2021-22 and 2022-23) 

●  Copies of building master schedules that show ‘push in’ and small group ELD instruction 
K-12. 

● Student learning data for our emerging bilingual students 
● Observational data collected through coaching and walk-through sessions 

 
Activity 2.4 Provide targeted Professional Learning and Training for staff in the areas of: Guaranteed 
and Viable Standards-Based Curriculum Development, Social-Emotional Learning, Sheltered Language 
Instruction (Project GLAD, Constructing Meaning), and Trauma-Informed practices. 
  

 Person or Team Responsible for Activity 2.4 -Curriculum Director 
                            Measures of Evidence for Activity 2.4 (for years 2020-21, 2021-22 and 2022-23) 

●  Copies of Training Materials and Sign-In Sheets from outside and in-district professional 
development sessions. 

● Updated and revised K-12 curriculum maps in all subjects, incorporating Social-
Emotional Learning, Language Supports 

Activity 2.5 Allocation of funds for the purchase of core, intervention, and differentiated classroom 
materials and digital resources designed to meet the instructional needs of diverse learners, especially 
Emerging Bilinguals and Students with Disabilities. 

   Person or Team Responsible for Activity 2.5 -Curriculum Director 
                            Measures of Evidence for Activity 2.5 (for years 2020-21, 2021-22 and 2022-23) 
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●  Scope and Sequence documents for all grades and core subjects  K-12, that reflect 
differentiated and targeted instructional materials to reach the needs of all learners. 

Activity 2.6 Hire 2.0 FTE TOSA (Teachers on Special Assignment) to provide release time for grade-
level teachers and specialists who work with students within our focal groups K-12 to participate in 
professional development or coaching around culturally responsive practices, social emotional 
learning, and academic language development strategies, structured collaborative or team 
opportunities focused on differentiated and culturally responsive curriculum development, 
assessment development, the data team cycle and analysis of student work, or to work collaboratively 
to responsively strengthen core and intervention instruction for students within our focal groups. 

   Person or Team Responsible for Activity 2.5 -ASD Leadership Team 
                            Measures of Evidence for Activity 2.6 (for years 2020-21, 2021-22 and 2022-23) 

● Monthly evidence of collaborative team meetings (monthly schedule for release time, 
team meeting sign ins, notes, agendas, updated/revised curriculum and unit maps, 
common formative and summative assessments, etc.) 
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Strategy #3: Implement targeted K-12 supports for students and families, especially those of 
students who are chronically absent, students and families with Limited English Proficiency, 
students with disabilities and their families, and students and families experiencing poverty, 
to increase regular attendance, student and parent engagement, school to home 
partnerships and communication, and accessibility to school and district programs. 
#1:  If we develop a system that allows us to regularly seek feedback from our stakeholders, including our 
students and parents in our focal student population, to reflect, and to monitor the effectiveness of our program 
and continue to make responsive changes, then our parents and families will experience improved connection, 
communication, partnerships school staff,  and ability fully access and participate in their child’s education, and 
we will begin to engage in the work that allows us to carry out the vision of the Astoria School District. 

#2: If we work strategically to increase the number of positive connections and relationships that our students 
and families have with school staff, then we will begin to work more effectively with families to improve 
attendance and achievement of our students. 

#3: If we increase our outreach to students and families, and improve our ability to effectively communicate 
with all families within the school district and provide resources and advocacy and agency for our students 
within our focal populations, then our parents and families will experience improved connection, 
communication, partnerships school staff and ability to fully access and participate in their child’s education, 
and outcomes for students will improve. 
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Specific Activities that will support Strategy #3 

Activity 3.1 Develop annual school/district culture ‘self-assessment’ for staff and school climate survey 
for students. 

    Person or Team Responsible for Activity 3.1 -ASD Leadership Team 
                            Measures of Evidence for Activity 3.1(for years 2020-21, 2021-22 and 2022-23) 

● Evidence of responses collected through school climate survey for students, parents, and 
staff. 

● Copies of agenda, notes, and action plans from yearly review of climate survey, 
disaggregated by focal population. 

  

Activity 3.2 Hire 1.0 FTE Attendance Support Specialist to coordinate and provide individualized 
supports for students most at-risk for chronic absenteeism. 

 Person or Team Responsible for Activity 3.2 -Superintendent 
                            Measures of Evidence for Activity 3.2(for years 2020-21, 2021-22 and 2022-23) 

● Evidence of attendance reports and communication with families of chronically absent 
students at each school. 

● Copies of collaboratively written action plans for individual students who are chronically 
absent, document of progress monitoring, and communications associated with the 
plans. 

● Monthly Reports-Students with Chronic Absenteeism, each school 

  

Activity 3.3 Hire 1.0 FTE Bilingual Families Liaison and Community Resource Specialist to provide 
outreach, supports, and connections for students and families to community resources, increased 
accessibility and advocacy for all parents, especially parents with Limited English Proficiency, to 
support district-wide communication, interpretation, and translation services, and to assist with 
registration and individualized needs assessment and program placement of new students. 

 Person or Team Responsible for Activity 3.3 -Superintendent 
                            Measures of Evidence for Activity 3.3(for years 2020-21, 2021-22 and 2022-23) 

● Evidence of written two-way communication in English and Spanish to all families 
● Evidence of communication with families and community partners, connecting families 

with resources in the community. 
● Copies of minutes from meetings with students and families designed to develop 

individualized plans to improve attendance and/or academic supports and performance 
 

 

  

Activity 3.4 Work to eliminate fees and costs maintain inequitable practices and which may prohibit 
students from fully participating and accessing our comprehensive student-centered academic and co-
curricular program. 
 
    Person or Team Responsible for Activity 3.4 -Superintendent 
                            Measures of Evidence for Activity 3.4(for years 2020-21, 2021-22 and 2022-23) 

● School budgets and invoices that reflect purchasing of school supplies, sports fees, club 
and activity fees, and physical education uniforms for all students K-12. 

● District communication with family and community about reduction and removal of 
costs/fees. 
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Activity 3.5 Hire 2.0 FTE Elementary Teachers to provide students who are learning remotely and who have 
been historically underserved with increased individualized academic support and more focused social 
emotional support from their classroom teacher.  Teachers have the biggest impact on student success and 
well-being at school, therefore an increase in teachers will provide students and their families more 
opportunities to develop positive, meaningful relationships that will help them through these challenging times. 
 
 Person or Team Responsible for Activity 3.5 – Superintendent 
 Measures of Evidence for Activity 3.5 (for years 2020-21, 2021-22, 2022-23) 

• Evidence of responses collected through school climate survey 
• Classroom observational data 
• Teacher feedback on impacts of personalized student attention 

 
 
Activity 3.6 Hire 1.0 Special Education Classroom Teacher to create a Special Education Development 
classroom at Astoria Middle School.  This new program will provide additional support for students’ who have 
been identified as having learning disabilities.  The additional teacher will be able to focus on the historically 
underserved students who need the greatest support in social emotional development as well as academics 
during these trying times. 
 

Person or Team Responsible for Activity 3.5 – Special Education Director 
 Measures of Evidence for Activity 3.5 (for years 2020-21, 2021-22, 2022-23) 

• Evidence of responses collected through school climate survey 
• Evidence of successful IEP implementation 
• Parent responses and feedback  
• Classroom observational data 
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Astoria School District SIA Budget  
Total Budget: $ 1,519,767.00 

 

 

  YEAR 1 BUDGETED COST PROJECTED 3-YEAR COST 

Strategy 1 
Develop and implement a comprehensive, multi-tiered system 
of supports for Social/Emotional Learning and Mental Health 
for all students in grades PreK-12. 

$ 512,000.00 $ 1,536,000.00 

Strategy 2 

Ensure that students have access to instructional practices, 
standards-based curriculum, and instructional materials that 
integrate respectful consideration of culture, disability, race, 
gender, and language with equitable learning supports and 
opportunities, by providing ongoing professional learning, 
collaboration, support, resources and instructional leadership 
for staff at all levels. 

 
$589,160.00 

 
$1,989.462.00 

Strategy 3 

Implement targeted K-12 supports for students and families, 
especially those of students who are chronically absent, 
students and families with Limited English Proficiency, 
students with disabilities and their families, and students and 
families experiencing poverty, to increase regular attendance, 
student and parent engagement, school to home partnerships 
and communication, and accessibility to school and district 
programs. 

 
$418,607.00 

 
$1,465.878.00 

 

TOTAL 

$ 1,519,767.00  

          

# Activities 

Alig
ned 
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y 

Stra
tegy 

20
20
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Year 1 
Budgeted Cost 

Projected 
Three Year 

Cost 

 

Priority Level YEAR 1 

1 Hire District Social Emotional 
Learning (SEL) Coach 

S1 X X X $ 90,000.00 $ 270,000.00  HIGH 

2 

Implementation of PreK-12 Social 
Emotional Learning (SEL) 
Program, Staff Training, Teacher 
and Student Materials, and Staff 
Support 

S1 X X X $ 152,000.00 $ 456,000.00 

 

MID 

3 

Development of PreK-12 
Comprehensive Counseling 
Framework and Addition of 
Certified Counseling Staff, Grades 
K-8. 

S1 X X X $ 270,000.00 $ 810,000.00 

 

HIGH 
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4 

Provide all K-12 students with 
access to a school library, filled 
with inclusive and culturally diverse 
materials and resources that 
extend their learning and 
connection to other adults beyond 
their classroom. 

S2 X X X $ 28,000.00 $ 120,000.00 

 

MID 

5 

Hire 1.0 FTE Library Assistant and 
expand existing library assistant 
positions at each school to 1.0 FTE 
position. 

S2 X X X $ 70,000.00 $ 225,000.00 

 

HIGH 

6 

Hire 3.0 FTE ELD 
Teacher/Language Coaches to 
meet the needs of K-12 Emerging 
Bilinguals, Ever-ELs, and to help 
build academic language support 
capacity across grade-levels and 
content area classrooms. 

S2 X X X $ 270,000.00 $ 810,000.00 

 

HIGH 

7 

Provide targeted Professional 
Learning and Training for staff in 
the areas of: Guaranteed and 
Viable Standards-Based 
Curriculum Development, Social-
Emotional Learning, Sheltered 
Language Instruction (Project 
GLAD, Constructing Meaning), and 
Trauma-Informed practices. 

S2 X X X $ 25,000.00 $ 150,000.00 

 

MID 

8 

Allocation of funds ($25,000) for 
the purchase of core, intervention, 
and differentiated classroom 
materials and digital resources 
designed to meet the instructional 
needs of diverse learners, 
especially Emerging Bilinguals and 
Students with Disabilities. 

S2 X X X $ 25,000.00 $ 150,000.00 

 

HIGH 

9 

Hire 2.0 FTE TOSA (Teachers on 
Special Assignment) to provide 
release time for grade-level 
teachers to participate in structured 
collaborative or team opportunities 
designed to increase the 
successful academic and 
behavioral outcomes of all 
students. 

S2 X X X 
 

$171,160.00 
 

 
 
$534,462.00 

 

MID 

10 

Development and implementation 
of annual district/school culture 
survey for students, families, and 
staff. 

S3 X X X $ 2,000.00 $ 30,000.00 

 

LOW 

11 Hire 1.0 FTE Attendance Support 
Specialist S3 X X X $ 45,000.00 $ 135,000.00  MID 

12 
Hire 1.0 FTE Bilingual Families 
Liaison and Community Resource 
Specialist 

S3 X X X $ 60,000.00 $ 180,000.00 
 

HIGH 
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13 

Eliminate all fees and costs 
maintain inequitable practices and 
which may prohibit students from 
fully participating and accessing 
our comprehensive student-
centered academic and co-
curricular program. 

S3 X X X $ 35,000.00 $ 209,340.00 

 

HIGH 

14 
 

Hire a 1.0 FTE Special Education 
Teacher and 1.0 FTE Instructional 
Assistant to create a Special 
Education Developmental 
classroom at Astoria Middle 
School. 

S3 X X X $ 116,000.00 $ 426,000.00 

 

HIGH 

15 

Hire 2.0 FTE Elementary Teachers 
to provide historically underserved 
students with additional classroom 
supports socially and academically 

S3 X X X $160,607.00 $485,538.00 

 

HIGH 

 

 

District Equity Lens/Tool 

In early October the Astoria School District Board of Directors adopted the attached Equity Lens as part of their 
decision making process. The Equity Lens that we have adopted was also used to evaluate the SSA strategies 
that we selected.  Through the process of the selection of the SSA strategies school district staff cross checked 
each strategy within the SSA plan to make sure that every part of the lens fit within the strategy selected.  In 
addition, when the District met with a community group to help prioritize the different strategies that were 
selected the Equity Lens was reviewed and provided at each of the stations where the strategies were 
reviewed.  Each group was to review the SSA strategy and use the equity lens to make sure that the strategies 
fit within the Equity Lens.    As the District moves forward and makes necessary adjustments with the SSA plan 
our District adopted Equity Lens will be part of the process to evaluate current SSA strategies and new SSA 
strategies. 
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Astoria School District-Equity Lens 
 

 

 

 

 

 

 

 

 

 

 

● Does this decision align with the District mission/vision? 
 

● Whom does this decision affect both positively and negatively? 
 

● Does the decision being made ignore or worsen existing disparities or produce 
unintended consequences? 
 

● How does the investment, resource allocation, or decisions advance opportunities for 
historically underserved students and communities? 
 

● Are those being affected by the decision included in the process? 
 

● What other possibilities were explored? 
 

● Is the decision/outcome sustainable? 
 

 
 
 
 

 

ASD MISSION STATEMENT 
The mission of the Astoria School District is to prepare each student to their fullest potential for a 
life of learning, citizenship, and work. 

ASD VISION STATEMENT 

The vision of the Astoria School District is that every student acquires the knowledge and skills 
they need to successfully and confidently transition through each level of our learning 
community.  Our students emerge as engaged life-long learners and citizens of a greater 
community. They are fully prepared for the demands of life having been provided with a 
challenging and comprehensive academic program. 
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Part VI: Use of Funds  
 
ASD Student Investment Account Funds will be used in the following allowable spending categories:  
 

✓ Addressing students’ health and safety needs 
 
✓ Expanding availability of and student participation in well-rounded learning 

experiences  
 
 
Meeting Students’ Mental and Behavioral Health Needs 
 
We know that students’ basic needs must be met, that they must feel meaningful connection with 
peers and adults, and see relevance in order to engage in and access our academic program. In a 
reality where more and more of our students come to school carrying the impact of hardship and 
adversity outside of the classroom, it is imperative that we must work to create a safe and caring 
environment of value and acceptance for all students, and provide explicit instruction and a multi-
tiered framework of supports for all students around social-emotional learning, self-regulation and 
stress-management, as well as mental health.  If we can empower each student with knowledge and 
a toolkit of personal strategies and resources to manage emotions, set and achieve positive goals, 
feel and show empathy for others, establish and maintain positive relationships, and make 
responsible decisions, we are not only setting them up for academic engagement and achievement, 
but a more successful life outside of school as well. 
 
As part of the Student Success Act, Astoria School District is going to develop and implement a long-
term plan for professional learning and growth to build capacity among staff around social emotional 
learning and culturally responsive and trauma-informed practices, to support the implementation of a 
district-wide framework for Social-Emotional Learning and to improve outcomes for  all students 
PreK-12 under the guidance and support of a District SEL Coach, and increase our capacity to work 
in small groups and on an individual basis with students and their families most impacted by trauma 
and  mental-health disorders. 
 
Addressing the Needs and Impact on Focal Student Groups  
 
In order to close the opportunity and achievement gap that continues to exist between groups of 
students within our district, the Astoria School District has developed a plan that we believe will 
benefit students within our focal groups, but that also holds benefit for all students in the district.  The 
plan presented here is going to allow us to address disparities and needs within our system that have 
existed and that we have tried to resolve, but for we have not had adequate resources or staffing. 
 
With the expansion of library services for all students at every grade and a working budget for the 
purchasing of diverse, relevant, and differentiated books and resources in all of our libraries, we not 
only providing a safe haven of acceptance and respect for our focal student groups outside of the 
classroom, but we are providing access for our students to connect and engage more deeply in their 
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curriculum, explore their own interests, inquiries, and passions, and to see themselves within their 
learning. 
 
With increased staffing, professional development, collaboration and coaching,  and professional 
resources, we will be able to expand our program models for Students with Disabilities and Emerging 
Bilingual Students, and to build a framework of professional support that will allow us to build capacity 
within our staff to develop and implement a guaranteed and viable, engaging, culturally responsive 
standards-based curriculum for all students; to design and provide instruction at each grade level that 
allows all students a point of entry for engagement, is rich in content and academic discourse, and 
contains the supports needed to build not only English Language proficiency, but all students’ 
academic language development; delivered by teachers who feel confident and supported, and who 
know how to use and analyze student learning data, to inform their practice and to provide high-
quality instruction that can meet the needs of the diverse learners within their classroom. 
 
The Astoria School District plan also allows us to act responsively to the needs of with or outside of 
our focal groups whose needs must be addressed.   The multi-tiered supports and resources 
allocated within our plan are designed to address our core program, in which we engage and support 
all students, but also allow us the opportunity to respond appropriately to the social-emotional, 
behavioral, or academic needs of individual students within the district. 
 
 
Part VII: Documentation and Board Approval 
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